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ML FBE BT Bl ok 719 e =T o% W muia A
gl Aotk & EE ARIEES intelligent creatures ©F intelligible objects 2] BRI A
AAGEY Ty o] T Bk KEF MK A2 2 Baedte) ohab s
JrrEe] Al

Phenix= 82| #WHRE EhEse 2oz 2o “S49 #EEs BE0xE= Ao] ofula
VERRE Aeleh Hagel RS BBl Aol ohet Fo 15" = Phenixe] F32
B9 e RSl AMONEE) B B4 KkaiA dAVie mEgE voee &
3L e BIERS TES mEtn ok

H B R, Phenixd] K3 M@olels AL FASIT U WMABESAY BAA =
BEAEZT ARS 92 Bis BRIA A 5 ftkntelligence) 8] ¥E Y-S i@sho] 855 5 o] 1]
—Ee #EMeE FEFIRES &siA] 7 BEste] EHEol k3te] AEY HEe AR
MR FEEhS] T Y E wbro] ZEbE, EiEshE $o BEAES Tolull FEF
o] FHRY 7 vlE angelgle Aot

ol ohgr - sngkell = SHEA ¢ 4nEi(disciplined knowledge) @} 3E 3}8-2] o1 %na%(nondiscipli-
ned knowledge)°] $l=dl, 322 Q) 4n3ko] ¥ Phenixoll K310 38 B 5 &= 418aS %8 ko]
A BARIETE Zolm JETEA Q) Aol O ARTCER 8-S iEEhol (ka4 ol= 9 o= o)
FEEERIEE O] U= el vhpo] wald, el EEEE S0 ojF B B %Gdea —
system)P el A HEBBIX 912 A" st vl2 BRI AEgolals Aolth 9IS
Phenix= SFSHE2 Q] 3RS #U2el BH) REESY, #EWR Zaicia? sba A
A MEE HEWNeE olF JHEsL o] FEAQ 4ol MpErt vz T
Al Z ]2 2 Phenix?} 3R3HE Q& AEhe] K-S Bt 5893) 98] 7] Saia galz e

14
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gl ) .
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2) Philip H. Phenix, “The Disciplines As Curiculum Content,” Curriculin Crossroads, ed. by A. Harry Passow
{Now York : Teachers college press, 1962), p.651.
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No.7.(April, 1960), 358.
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Phenixe TAIZ AL FEEREoZ ohed o] st gl “tr zdoelgtes Te
3}:‘\?,%94 discipulusoll A Zo} oz AL, o] discipulusst= &2 ‘BT F, & A}
gom RE KIS e ATS Eoth T discpuluss ‘BTSN HE =g xUx
gli= discere®t= FFEE FE fzketcl 2EA EEMHLZ A= golg g 19
AGAgel A BE] 12 FEAGe] Yu FHE BHES Ad agoezA] usdd ¢

DC;— i
gty 2o e tAZEe HISE S5t MASE 4 Aojw”
ol WI HEES O wHE UMD gAZAS EEAL o] HER,
= HEMS FHAU ol 8 BIskE B4 &ERY

i

£l sloix], BRILES e AEE e BEEgERolgE =
£ #ste Moo #ERL HEE AR dedh et
ol A i Phenix®] FEFHE B HALE ssig el 24 S St ool #&ESY
ARESEe] HERE Hste] MY EEEls FERASI e Relvh

ol #FBE B3l AT Aot olwd e JA=de e 9=
ORE TSI AT AR HENL A, 2 AL 559 gaEs BEC g9 Ho
ok & Bkl th !V F CiA1ZE-e 2 ARER gl AoiM 7 R #HEE Bl A
MEE aiEiiete Zlo] Phenix®l HFRo|vh ¥, HAIZHERNY g oA BRI
2ol HEIEE e T A elkr o 7ol 3fEe] RAL FHEC AT
IR ¥vEE SITRIS S 3 Analytic Simplification), #F&RY 4 (Synthetic Co— ordination),

%A (Dynamism)2] 371X o] Th1?

1) EA= CissliAnalvtic Simplification)™

THERAYS BRol e AL dedtolth BE BHREE 23T g U E e
IS BANSRE F4aA7ed 28 itk 23 H Symbole HE 2] BE3HS A EHA
2=31 |7 £t} Symbol2] FIFH-L BT ol#l st BE el Vsl S¥ifvolalw Bal 9 xth
EE e —fb £ B {bt(grouping)e] BHIS BA 2] FHE H5shA o] H s
Zroll shule] Hhgkolth Hhigel Higecl® dasl e, & olg B Zip ow
BB S BT 1 4 O E BHES ERT RN AP BEAAS HAANT= Aol
ghite] YAl Z Aol HES el EmOANT BEERYE oluI FEiaEel BLWEs
MR 4Kt 4, Sl FEsin SiZ ol

= {8 e

BiEEC #&

9) Ibid, pp.57—58.

10) ©1 34, HuinST™EXAE : HEVAD, pp.75—76.
il) Phenix, “The Disciplines as Curriculum Content,” p.58
12) Ibid, p59

13) Ibid., pp.59—63.
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Betel mslo] WA AMAGAD SERA St Easy MR BAEAT TS AAE S Qe AT 2ene tAnde o pRel M BES

A Z P TESEE e Mol TFo] AT U o EEe) o8 HEmikol Ees glE Aol AEMEOITH olH® TIATAMS Hidean Uad wesehm

fkstel s47 MEEo R MIIFT EHES AR fEold Rolth 18] W L S o] Shis ] DLLSl A RS SIACH o HLe] BrE R e

ST MES EHES FEHAAT T A AF@ 23] ideats BT & (Lo} Hi4 S BHMNS TS BlES T A2
e shiel HAEZY 9% 2ol Yol 24s Had B@s HoxAs

FA3& #asel T Aojth TA Z W] idea® 2 LA 0] Bf(families) & 72 8 ¥yt ol g)
ol gir}. wreF 1zo] shte] FE CUAZdolx el WFe 8Y dwed o S5

olB WES = TRE WA WAL 23 Yk olzo] v HEMY KIS

oherd TAIZY £o2 MEel YoldsE Hiie] BelFE e deste HET
agzg & Ak
dE =W wHEe ETEKRS WHARY EES g4 B e dede g
FQon] shA7}A 2 Darwinel EihS A4iEe] HEo] WE WEES GEsAA FAh
web OAZY AL BRIIAE Ml ol HW KHe AN izt BEL
WHESHA 8 ZTh.

r>

JK‘>

SHEA S Aol A e olehw-& MZFA e BT E HiRE vEEE A By
oft] gl 2pAs] Rl 4ET JEEEAQ METE BN Fv E#o] 5e Heloh
mEw, SRS AES FESEA ] gl d213 SERe gt —EWeEe oF
Mafibe AR st ofe e Ay E o il dow ET MEWoEE
g2l AR olv BEE ofF SWHS HEaH #EEC] Uk o el tiaZ e
2E AERE AL JE aEEe] vk olvlx 55T tIAIZ Y, i 5B tlAZY
olghil b= Zo] & Holvh I £RE 1B RNEC #HEMY Arx HKEg ¢
SA71E ARl guisde Aotk IZelnzE o Bk &8 FF 8 A538A ol
s A el BEE ST I e vinz FESEFQ ameldiy 28 4 Uth

L koA ke bhet 2 FgEe] MirbA S T vEA e YAZES &8
BEESE Outlook, BESA, /i¥e] F2F FESII Ao, BEs HERS 7132 FEkl

BEES e PR R ok olel 2o BT el Kkt & YAz L ofF
B MEEE O] I YA ZHY BIeX EEXE HETSE J1EE AFs] 5 £ wef

BIohd o AL i B olgA zle] §h ol =k E Ho &k oleigt
| AT £ A ZAS HYX S B Z pEBolgte A ZHEE ol FHFERIProcedu-
ray o] fkate] FA X Galgs YA Z U ofE —Ee] A Kt T E S
£ TN =S O HE Aol k3] Aok

ol A BMES RME YA JE UAZHL HFIW B3 BERESY BEAA A
A ol5 ARIIEE ¥ fEECT Uk 33 E, v Reflection), FE(Deliberation) )
tk3he] FEESEA] oy Bla ol W e 15 ME Ve {¥) urEt VA A o2 EHEh =
Skilled Workers®t E4&, 159 BiTo] LEE ZI&H X yAlF o2 FHEsHA of
Usti Ao 580 v s mEstn 1 7Ehel WE TR HHEE € 7 e iR
FHE 0 = fEFSHE Men of Knowledge©] o Tl Al Z @ ol gk o] & F EIH S HFYRE FolAM=

2) #¥EE&MY A& (Synthetic Co—ordination)

RO el d N=S 2o BR & AEN%T B BERe HMERS Mias
FrkshE Blolth o9 e REH FiAS L EAel oA Sive gaestedl K EH=
Zol ol MEE kel EFIel 3 kEE AR fmEclth

adEg ou AA HAF ZEAd JE WO EQ e REES Jigel kb
AFHARE S bt e Mo fkete] MAYAE Hi—, o] MEE =¥ BESL
Qi Aolth T dhte] tAZEIL SIS BT LM FPl K3t wTEEsHA H=
Mol & fEaw FEEA 2R HENW VR fieE ARG AdEe 9A
(Hierarchy)o] o},

olZe Wtz A B GFT Bl Men Sl kIt desiEn 1
ool ol T HHES uS o] 23 Co—ordinationd] RE o2 iibsE
AR ATHE FERE Folth o)@ld Fkom 2wl AT HHISO) HEFRI
TGN BH HaE FREsRS HEY BAlos R Aotk R0 =N,
SELE ov AYHA ez el EdXe o] oz 159 MEERMT HEEIHRACA
et Aol

HAZ e 3 & ¥ #FEE(Community)elth. ARIe] mHs|A ol 5= glow
HEERMS 283 B9l XRHE LER sled A Y 19 E ideas AlZ3 o)X= Flolt)h
i A Z -] fi— X NA Ae idea B EESIT 3R HSHA Aol Fi= fEifo) Utk

==

3) 9% (Dynamism)
GEgeld B e MmEs Yol ste 9& #kdth & HAZAdL @l A
Stol™, 7 snael Motel HERESL W M) U B ERE S AMshs LENR]

14) Philip H. Phenix, “The Architectonics of Knowledge,” Education And The Structure of Knowledge, ed.

by Stanley Elam (Chicago : Phi Delta Kappa, 1964), 51.
15) Phenix, “The Disciplines As Curriculum Content” pp.63—64.

16) Phenix, Realms of Meaning, p.53.
17) Phenix, “The Architectonics of Knowledge,” pp.47—48.
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%ﬁﬁ— IA HelA F e B MAE rhed ofw kI —Bre] BALUBES BT
olom A o3 E fAIEES P AWhat is Known)S #IRE, (HE, <
=T DL AIERS) B RS BHESO =S SIS WS 8 200
LA F ol del Bl kil 3 EEVE oW FARAT Yo R oA A
giEE olElE SiHe RS o BB I ERS RIS el " Hanil
gl whEl SERAAAE FECIvY 2= e “dass”Ehe A2 oW EE B
prolut —Ee] BE-S A sHE He] oW Collection oJgkal &8 4 Uk o]elzto]
=4S L RBEBEY whet 5EALTs 22 Phenixell K3W BET IS ¥
g 213 9] FE—tGdentity)oll w=t BGEAYAE shhel SR & (class —concept) &) K-S

& 5 Tk

Men of Knowledge®] %583 #Eo] 373 MM/be BImms olgta B & slgps
AT 9= UAIZ S o5 Men of Knowledgeo] I ko] A WA Aol le
aiEel |AIES Aoy olrlx ol Ze B FAES okr WAFAIVIE JivtEl
gle Holzlzm 3Ivh lmz tiAEXdolzte HEEw ol —Ee AIlE EEd VIS
2l BotE Wi AL obuith ATEERSER, ELLOEEEE, Alddel HEe T
zZe qES tAEZHE] ALste] T vy ZElad Ao E ER
MEE el HkEY 7ta ok £ olv FYHE gL V& YAlZdYE
#EE A3 Utk ErHA G F BoiEd BALIEE, &9, A B Ego] I3 o

A1 B3 Ealdgie] 2R vasiA L' ol s o8 S23 A B—F FE
5EPE EE gtk Blgo] Bindlt 5E SFAAM amel 5% BAT tiEo] #e ulehs Folw® olE| e Jidel HaS W3t #EA e BE HSmEEA FAEH
I~ = B - = = HE= a8k [ Zrat s

Mz DAZAEe] Aron o7 el A&He] & RolAn B IAZAL & ‘ R B Gl Aok BAS ol ol W A8 @RS £ e e
| em ET WS AE B T e LM B e BEEed 48w | Boje Eee MW & Utk ERSE GAE A2e a@el dee: =4
&ral, _3_§_ = = Tfn T AE R .o i © - _ B ) B . e e . S N
e m@asse Yehin we oAzde dHsn Aze HEmEel el A% HEZ AT HAD =Fel A BRHAA T W' AL chH B ERS
ol Mshiie] oA malol ek AN HES AANE £ Y= % ololtio]e] g o) wray WS ebElr] B3 F3 oEd fsliA gA4dFHe 2 & AERE oplriul,
el USE BT R fmkel7] WEe] BN ARel o)A fie] 189l A3k el ZR HA® FEAAA FH A AAS G2 AR TE WA
e Ao TRIES £ Ao 2 A4 5] 4 Saemorative powerse] T $u% DEE DA WAL HHAR BT AL Phenixi= B 3ok
R S O BB e 5T 4+ Yokl GohE tteel Hs e WEsEel oa

S e] Phenixell fk51el DA Z A WA HEE GRS ST G Mol KE GEsel MeEE A% AR AR 8™ + Ak 2 e W 130
L A Hsel g Bl WeA S0l Sk elH, & HAnaE 25 ASmol At MLl weba Abgel YR A, HA S4o) BT AR, RS M
A L R S e B ST T, e s eE — s 2ol 1) Bgol meba ST + Gom guN A, e, [, BREC) KA

= R R = T RS { Il s e E 2 :

s EEE V1E ABSEL ofs AfRel elM shiel mw el dmstw A ZAel oA HF 0] ATkl WA RAAE S AT A ot @
- Sl A AT kel (b el o271 7] KiEkkEe] Bl mekA Mol
= ) 21;]_.%)

Sl MEE SISOl Slo1M oW SEMES Hed AUt s BAZF AV
S e Ae o Bbd EE RAAe] BABmozn FHAE Aol ohd
S pEsHe Ee] Ml Be RS MR THESTE AHLe DA wen
ot 7] Welch olW WHEe] AT BESE SIS BUES FEHA 2]
W HMEEHE Ae Tt Yelsolul 2zle] ejmak= v HEYOl Wek e Helch
SemE HEE O AeE olre] vkl webd ffE ol ¥HE vhehid Aok

O

B

. #nEkel o

# EWS SViste SETE e AHS el BAS HRE & A7) W, oA
25t T o] B, A2, B FEES BT 5 A7) W&ol wIEES Rl v P o] 2 B IEES
2 B9 WUt FESE oW Eiltkel Fikel 28t Aok Al LEkE AR

23) Phenix, “Key Concepts And The Crisis In Learning,” p.139.
24) Phenix, Philosophy of Education p.372.

25) Phenix, Education And The Common Good, p.161.

26) Phenix, “The Architectonics of Knowledge,” p.45.

18) Phenix, Realms of Meaning, p.313.

19) Ibid., pp.10—11.

20) Philip H. Phenix, “Key Concepts and The Crisis in Learning,” Teachers College Record, Vol.58, No.3,
(Dec., 1965), 140.

21) Phenix, “The Architectonics of Knowledge,” op.cit., p.49.

27) Phenix, “Key Concepts and The Crisis in Learning,” p.143.
28) Phenix, “The Architectonics of Knowledge,” pp.46-—47.
22) Phenix, “The Disciplines As Curriculm Content,” p.60. 20) o] A Al, HOHMBTHE (N : FASTAL 1973). pp. 280-281.
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£l il Aolth? mhela] £ 40 SRS 1 YR mEmd Y1ees A4
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SEEEERE olE Bl BAslY] Bete] agtElo] Aed o w g SEEBRIT B2 3ol
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BRE $UB SHEY HRS BslAe 998 727 ST HED 7138 Aes T
HivS siae ¥leks 7127 € ZAolw, a3, Ad, Ay, #4 KT 58 &%
BT, B =FAZL AFST 22 AAR BAC &5 HES
a2 e Sl Yol E oW SEERE XA FIAE AAVE BrESH]
Siste SElBe I SEVF B4 98t merE I Vsl @3 SEjsiortt ok
ghef of aubele] AEkEE o] BI(Credin® TWEHE T 3hW BpAMIRE 1 S HE Y
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slolRjol & F<ivtel] I HES ol@F FEFN| VIRE F AES HHE LEES
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HEANA WS HEASE Booe 2HS AR S idAe)r] wiel wmER
RERE o] —REGy LMo Bt FHed ulel M-S SESHE o] wrEAE e oA wekd
s e BAR B Rgo s drlgdel mkel M fER BojvtEds 1750 0]
AP, 2he F2 BoluEdlE of 150de], 1uhge 501, olxlE oirtiodrte] 5%
ks v NLE A o Basl o) Wame] IEENe WaEE 1L ok gREdA=
EEle AEolu 11 Boke] MEIrFopd Algo v 1L R ] BN ERE BRYS T

e AgEIE HS Eehe Aol fn Tyth AN AAe WEAEAAE 1E
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%0
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Py
5
5
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Zpxle] F# Holol A FFEHAAAL Y RE Ao REE HE F e FEE oYL

P WFEThE BE RERCF LUte) HISEA delum sl AL T3 rEHow
go] @ & 9 HRTE® aeu AR BERENS olHT el MEBk A

ksl o] FUiShA @tv] WMol Sherol elA A717h EA VTS Phenixs BT

30) Phenix, “The Architectonics of Knowledge,” p.46.

31) Phenix, Education And The Common Good, p.168.

32) Phenix, “The Arcitectonics of Knowledge,” p47.

33) Philip H. Phenix, Realms of Meaning (New York : McGraw—Hill, 1964), p.25.

34) Ross L. Neagley & N. D. Evans, Handbook for Effective Curriculm Development (N. J. : Prentice — Hall,
1967), p.35.

35) Phenix, Realms of Meaning, p.37.
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gt Aelth Zeme o8 Asy] ANAE mEke) WY HiES] ALYl e F1E

mebd A BRSE Ro) uigHStiE e 1 Fagel taiA T 2ol watm

itk “tAlZHEL] —HQ SEE REN SASNA olFe A & Utk FRFL=R
A BREEE nf{o ofF Fasth durstd IS shviel TA|ERIA OB A
ZPA R Ho] B HEo] LR B AEE AYsta DIgerA ey
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oje} & HEFErIEY ] ot S oW SET BRe B8 BEE Hed ofd
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e wEH AHAAGe & aAME AT vk EFNEE EASA FnAE EE
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FipeEe] oA JFEU S HAXe FolA vix DA EC] B—lEe XY ASFE
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oH memberEA FLEHE AL 9A] 1 AF 2 BE GE memberE0AE H-EH T
G B9, Ve Ade AFE 5 T B HEBEe Ad A4S MA 2§E8
YER B Eoh JREe] FIVME €Y A fEle o iR 9 BE membersE
Yotop @ MEs gies Aojvh olHEZE WAL st kel AE ddrt 7
e HelXw BEEEEEY YEE 9vE ideas®E HEME ] [O® #RHE) 4o
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B loix el B FERENe] dojuve Faoz 2AHE o8 E Es
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BEe WMBE “IodtA TECh FfmI ok HEEEWays of Knowing) £02 S

36) Phenix, “The Architectonics of Knowledge,” p.54.

37) Ibid, pAs.

38) Phenix, “Key Conepts and the Crisis in Learning,” p.139.
39) Ibid., p.139.
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MEST o mA WEAE /£ ol HENIA, T BRA o ERe HolE F
Adte = EBEeaS 8243 ol Aekd 4 Itk ®ytolulEl, Phenixe o] 218 Hnakel
LEETY B E ol o)A %8 THStudies)S] Scope® AR s HERAY 7MY Course
Hol 715 @y FEESS AT FERE HEERE MEtE TS REN e
FAstEd FAEE o= Jduzm E=ES T AT

187 Phenix® o] 813k 475 BT AW HEIIES AASE QErR o7
g e o ol ZIkm Uk

ApErEo] e B WaREE 2ol BT MY RS ST o] ki ARREETT

e Bo] Zoh olAe e o] FREAE F£ Uk F RE R4y 2vie TR
SHEG 2 MMEE IR e B3 B MR 2 ol 2 <1t (Known Objects) £
olw 4EIEL T 912232 (Knowing Subject)$}-o] BRI A pRIZE L L8i 3t & BA ol E7HA]

z27} glth 1dolE= 3709 B = 9 A 9l A(Singular), — RIS A (General), LEZAA
(Comprehensive)©] 2Uth x4 olgte AL ahte] Abale] ek Aol Avt B A= E Ko

st Ao ALt ol H 8ol B3 Hojth Uolr) &nEel ME % Al 3T/ F, AH(Fact),
el (Form), & FH@orm)©] Uth whie] wapyd v o] HE EHFM(Existential), F 414
(Formal), == FFERY(ValuationaDl Zolth MMM #F3& e Hiko 2 st =&
2941 2] 1) = BB M (Actualities) o]V ol 744 (Possibilites) 523z B9 A3 (Obligations) %
ol BtRE T L3he= Holth?

Ll ko] oA B Phenixts RE AN ovle odd ME2E 713 v
G-g Al A7ER Tl ez vl Tl S AR #E i
T XA AerE A, A A Tk XL AR
Aoz o] BEE FASHE AL BHE, Al ke mIgEMS AR, wiEs] o
gsteiop st AL FHelTE riEd A geAlrin doh

TE A vt wEbe ofEe] BRERY AEREEE-S ol e 3] MER WE I A
BES & gozA FE5E A el 57X HEsE & & A9 198 e 9
A AF(Singular Fact), © & 3 e)(Singular Form), © 2 & (Singular Norm), ¥ 2t& ALY
(General Fact), ¥€¥+2 3 el (General Form), Y¥F3 713 (General Norm), H1ERYAHE(Comp-
rehensive Fact), t13EAYZRE(Comprehensive Form), ®#ERY 78 (Comprehensive Norm)©]
g oEE EF o] Xoh

LLEF Z& SR $1o0A Phenixe ©1E 9] MIEAY HFEEHS &K HlA

&
rO
»
EANP)

N

40)- Phenix, - “The. Architectonics of Knowledge,” pp.45~46.
41) Ibid, p.62.

42) Ibid., p.54—55.

43) Ibid., p.55.
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o S PIsHE MRl 3 TAZ A9 REM S B8 ATE olEC] REMN T2

ofEel —ny WHEEE VT E & Ud& g B9 E0Ya e SEHE & A
HEES YAIZEES AFAIFS Yk
@Y H Al (Singular Fac)9] Mgk EEM, AN HEEC 2 AHQ FiEdlA
Aol o] 408%S Knowing & 71 22 SR/EA MEfE HS (25 IR
wa)) B9 S 2)r sl Z2u(Michael PolanyD7b “EARIEIEEPersonal Knowle-
dge)” ol BHi BE kel SFolth 1AL Fu(Martin Buber) 9} 7Bl BEEETHEREL
“1} ¢} (I —Thou)” o] BAREFI 20} ke fHiel dolA] ol Z7g o sl lojA
#HEET FANRE Ros vt EAM e BRI e T

GA = AL Q) Hgkel BIfREE TN ZHES FiES) BT BE,
we LHEE D BT EAR EEES 2AEY] YA =¥ EANQ £EGRRIs] A,
z=n}, 2R FA Ui 5% EAE T Phenixol 2]3t¥ BE LHEE B EHTY
Freol e oAl ZEREC] o] vdF Aol el EeEETh

=5, ©d & F & (Singuar Form)2] Figkol+ L] AFA 3 of 5 BV glol A<
o]aled xjZhslo} o H BT BT d o2 BEE(LE Bonrt BeE P o] e F FeEle
kol B A2 FEA Aol BMRsle o= A FIEM EEES AMdelv BEAE
BARSIA ek a2 B Al(ideality) ol ¥ BRSCL HEN A 2he] oIS BERE AL e
F gl mEEo o F=md JEhde Abd et Fagol BEfRRle] O BEEA, a8l
I HEEA A FREe] Ao XzhEE A didelA AREbE olugael 4 Hoio.
Yt FER &R ourt ode] AbEA(facticity) o] e AL obvth IR A
Hate] EonE A3 dhgel ol gle Feolth 94X el BfEE tAMNZUES
EolEY o e rhx] BEle 4515 @A Fez Al kel Sae] BBt e T4
ZEEoITh & 2E &9, A TdE, e, &) o] @A e mEgel gadu

RIS =1

AA, LW e (General Form)®] a2 78 2v|o] EH) doirel —irysl &8
B BRaud BHEL Wikl BIfREE M) nY o] X5 gast tAZdoes
—ARR o2 JEREA BEfREE, 1Eivh (e Aol dolAel o)) WSt 2% diAtel
Rl = BRI X e tAZUE 2 AFAiEe 555 58 2 B AAE 29 s
aEAEch

SE

o

i

_4

, A AL (Gneral Fact)2] 40352 #ERYS] T 2](material truth)ol] BIHss (S5,

44) Phenix, Realms of Meaning p.26.

45) Phenix, “The Architectonics of Knowledge,” pp.55—60.
46) Phenix, Realms of Meaning, p.27.

47) Ivid., p.26.
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%8}, melshel QolAe wol) WAA PRl BMSA ohishe smaelth HiRe)

= BRPYOE BHEEE ¢v-E FuE5t B FEStE 4l BRAW 1AL BB
RS REOA R E ko] HEuU® olE M@ BHAREN pheREdA prEE
ulo} zro] EEEHEF ) e —3HYQ BHIET | EERA RHE WHEM EE MRS

arle] mEEE dAZHS B FAES MAeSHE RIS Bkt 5 Bkl T
% o] old| AR AAE BASHE AL Bkshe 3 o) 23k gkije] dg=old
2= glom HUh Be g7 S ¥ 8 BHRES DEievAZdE 2 BEE,
e, IEE, Ghergo)l @edcia Tekal AT

oA A, YA 9 (Singular Norm)o] &S 45513 =93 /s 2, Afe] 1A
Zolz AFSoA vt AAZ 7ok sh wbol] W MEke Bkt ol B zheEtA
HiE ol s ey o n e gV s ol CA ZYe ukR o5 T RS ol F
AElEs Ak BfRElE CAlZdolEa dvk

AR, AurAE 7 (General Norm)l 4nghol & vl dd i tolete el EEd
ale] —bld Sriel mesE UA=Zd 2 M ARE gd3 pE o] duks St
W] BRSOl thsiA Phenix® thg-d o] gipst ok A =93 7R —ibet
=9 gl BRe e sulttolghe gz FEE, 9l e gt
—pay e AnEe oAM= s A8 23 ded a2 AeEe T AXE A
23hsty] fBstel ojdEY AxtE Tkl LK) BFS2A A ZyE o R 7] ol
sk v ey E 9Yd FEe EF oS WA BRA Ul FH
SSEEN AT ETe] Hel oste] mHlE o FFs

A, @IER AF(Comprehensive Fact)e] #1382 B o] ©dAd= L i
ST BB TS g4 OFo] mEMY BAA BEM Btkshs A
Fol ek

o] gkl Bl tAEZE S FE
ZRESHE HRA BEE dold AE olopr] s e BRFEE FEXolW, AT
Re oy BBS FEE QoA R EE RE OB e e Mg Ao
B AT

od Bl A, FEERY H4BE(Comprehensive Form)E 4nEkell s Fejde) EES e EE
BrEe) MRS BErkste Aoz A B oyl BITE WEE A%E REY ¥Hks
N A A oW fHmel YA EHY] ERE Rl Rojw olHREA
RE olE JBE(Ways of Knowing)ol that iy Rge #fes) 5 ZFx Zolth

i
%
o

sz Al @) 4¥ES ALEHE o) existential decisions&

48) Ibid. p.26.
49) Ibid. p.27.
50) Zbid.
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ol B A, miER TFE S Mkl 9814 Phenixt THE- 2ol BiAsla AThY BE 4nakel
ﬁ%ﬁ%ol TR AR KA FElE BB AU SREREE 2 BREA
‘ 0 M oW 2ok ol HIRY ok HkE
£ BEH YA &= T = A4 R &R A 2 D5 e 22 aEe
— RS 2 el WAE ERIE AFUE o] AYH o Kkt THH L2 B
EE e Aoz AOHE REA 3 R BEITEI o FoiAH old &
BpgoE AU B e B 25T HEEEC] FEHE otk oY H Ay
A2A FE Bk BEEhet EdBrel BVl HEE Ty NZbel oY ® ¥, g IE Y
—fEAIERR, FFERSY N B TR o8l HUtehe iyl B B ORI, B
el HE BUAHY B 2 EWERY B oid MEL 53] fHFeEo Ak

Ll b3 2ol 4naghol Ml SMEES ¥ o 2 454ES Phenix ] 9 AEERNQ MRS EE
o7y ABE EERE BESIT ABES R BB i & AME BRG BE TR S
ABIERERS] FTHESE KA 2] Srprol A a8 bk SUsE 2R A EEP 1 ofEe)
M 2] T A HUEE “ A fHiR(ethics)” o] 2L W B o] 4 Bkt
3E2] BHEMNQ FIEEE “EBAY HEE(Synoptics)” oluhal B E FE SO & Eiksed
“7 2= A (Synnoetics)”, FTEAY 1 (Aesthetics), 7 A 21 A (Symbolics), FEEAYS A (Empi-
rics), PRI (Ethics), MEAYS) A (Synoptics)” o1 8l 6@ B4 S Bl

6 FEAR BHRERE 25 BET AMY 7% & KBS BEkAE, B g9
vk Eak 2 Az, @A 52, &3 289 24 % EERe] Egd &% HEsts
AHolw M olg L BT I8 YEURe ofm gyl BEBE JTAL U I &
A ClE oM T OF BEYN MERIEY BEE Az s IR BEEel T
Zzvh o TlAlZ Y] EUEMEC oM 2 dAZ S #ES T e BEPRET
S BRLY —3ot de A& okt

ol TIMZREES I TiAZYON FEEET e 2% Sheleg 2ivle] &
27 B3 = THE FHEL G HEIR 712 St mmEEe AYD
B oW LEEFEL D8 FAXA AFAdA EAC O 1E2 #iol Aes
e R TIee KE oW AESEe B KM =48 F380P

—% A B EHRE UAZYE Mole ofF —ifyd FHiBEEe] slonv,

FFge] g dAZdL2 o Azr] o8 gAZERs o8
#eg Prasta Aok

BT BT S REY

51) Ibid., pp.27—28.
52) Ibid., p.21.
53) Ibid., pA48.
54) Ibid., pp.28—29.
55) Ibid, p.29.
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RAA, AB= FAR(Synnoetics)oll = GUH A e) sngkol sEEETh o) SynnoeticsThe=
M2 FHEE o710 82 ol 7t olokr] 3ta Ae o] BdH Atdolgt=
8 & FAE3A JE F= Z1EAE ] g7l Wi “HAAAHA AT E EERShE H#Eo
“Synnoesis” o] A} we Ao =] o] @ “with”t} “together” & BRIl “Syn” H A
k3l “Noesis” 9] &rksEolth 2] A SynnoeticsZH= A28 AEE ‘@A H < S & (re-
lational insight)” ¥t "EEMS AZH(direct awareness) & v} d}7] Wl E o EAR, B
BRI 403ko] BESE o ©@dd Aol MESINS Wiy HE

EA, FEMER(Aesthetics)oll = FEHQ EHEH BIRStE A oLd =2
FiEgkol FEEE T

A5, %@@%@%(Symbolics)@]%‘: AdrA ) o] sngol BTk ofivkshA, o] #E B
s BE UAIZ-ES Symbole] ALl BAGRUY] Wi, F kA EKHBERE) o)

wiA st e BEBLLES] B OBHE HERSHE A 44 F S8 aAUMS |
Fo|thi o] fAMS RE fAEC] 7P EANS S I HiE o] ke Bete E
FWRES MtEAC R 83 E A el dhAlY) whet BEkE VeR A EEESH Y] Bt

eI delHl rZe EEERA, ol FAA #BRELS ool £/ MEMKES
18 FH3L7] 918l AR o)X oF 37 wf&Eolth
AR, RERAIFEIK(Empirics)oll = WEFR, £, B 2 phdol ¥t Bz BERE
FHEpE 2 JHEM O, —ab 2 FEe BREd 1 RS AR 3k FEs 3354
YR TN whEr SR 39 B BRE TEToEN dolR R EERM
EEEA e BRE YEMT Q98 Atde] angol ord BIvh

A, ERRYEIE(Ethics)ol & 25 7ol Bkt @3 73, 49ra el Aol
sl Ech WmER e Abdely A7+E e e Bl REXO=E 38 #EXRES
SRIFASHE ERER BHRE BT MR AXF el BRI 22 BB o)dslE
AgsE FEA A4S dElE oA Ce € HESEE BRE dEste BAL
M dxEoz HEfEe Hibe A AT 2AHE vigo =g MAMTRE W
Jeog sl AHeojrk

o AR, EIERIAL, CIERIRE, EIEAVHEIS) AR B B BME e s, 191
shtel —EHE &2 £ e RolB2 HBAYFIER(Synoptics)elgtal B8 E 4 Ath

LA bEoll A 2o ule}l o] Phenix®] AR5 EE 403 BIEN S8 o= o #
He 2 ST I Bk a2 6EERS R SEE e O Y BRY ke e
2ot

L
u

E

Fl

=L

56) Ibid, pp.6—8.
57) Phenix, “The Architectonics of Knowledge,” p.57.
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REF Wl HCRE O A o= g
SRR A Age A A}, Yelsh 25, Emso

SAl & m

SRR P A Eel A &ot, Nzt g, B3 oz ma
SRR Lkl FAAAR A Ee o], 535

Hl e g dy
AnkH 91 A Aba AR AR 22, YB3, A8, Alse

G el Eoa EHa geHd Bl vxe

S AAA o H7LA gRIsE 99
Ak 13l T
EHAAA Al HAE
EZHEJAA & N AA Hs)
EHEHAR T 230

V. mEe| 88

A2 #EEY BeS oJE jEffo] FoXlE B, 1L Hiso S oSty EI
ey, el I EEY S-S M B BISte Modedt #REIHE FE O ESRl KA
ol2H T B 4 vk agkel Bgs o213t # Bkl ¥lFo] MG ER, mEERe
ZxpoFe), B T2 HiE E ol 8§ Hige] HEE Lo R EEES B Ae] vtg A

A, HGe] kol wWalx Fe] BH, Mol BEE Elsle Ao e BEE]
A o)) ololt]ol & #EiEe] MALEREE B lvh 1. S. Bruner® 3hte] ofojrio]d] &
ololt]ol s wa= A b= kel BEEET o) R4S fnEkel st AL olok e
BaES Az 3d4S /AR g o8 BEe] w3 o BRFE Fe e #landd
whd E ol Zhge #ge U A B A ooE FA HY MR BREES

= 0%1_
dolE & YA "ok 5,0 @aolt oleltie)Bo] milie] HEE MRS ERUS
wsha ek

58) ©]173 4, “Discipline In The Curriculum Theory : On The Structure of Discipline,” 74 S-ol 83 330,
iit), 12(1968,12), p.182.

59) Jerome S. Bruner, On Knowing-Essays for The Left Hand-(New York : Atheneum, 1962), p.120.

60) Ibid., p.120
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Eir = ®

w3 J. J. Schwab® TlAlz el fge I tA=ZdHE & geale s arEol® HEIS T
Halw o1 #Ble] RS mEsted LKES SAeERA BEKEA due Bisel Et
ou A Aol A=Y B ERYS Wil ol u MaE B BIxIgy el FER7T
otulEl e feEEIol Y] WRo] el ed BN FepdlEE oj| AMAEFH
o mES o)z oW EokE 1 ARG UMM ojFolE X2 olgti ETH®

Brunert} Schwab$t m}#7}2 2 Phenix® 3hviel tAIZd S SE M@ e B
Hiol sl A FTEESE HEAS] fAh BREEla B EE mael s F A Hyrshe

o gre) BT} 4B ololtlol B MES JLEHES LA s= el e A A
o] Key Conepts® ZER I Zlo] wfESITAL 8te] o] ERE Ba= Bl A=

45] Phenixi “FBke] #Hl(Realms of Meaning)” oA Sz BRE L3RRy oboltle

(Representative Ideas)ZtT H A o] fAFEiy ofoltiefl A sk U

1) Ry ololtioles AFANS BES AH UTh
fesepy ololtlolE g otoltleirt f1 Hell A Ve VA EE RESE ofojrjojo]
& oA o] o)L} R E Vel B ke Akl A ghte] Typical obol o] ol k. &R
ololtlel= TiAZ A o] g HHE EEEA ) FE BEScIN 2T E FES olol T ojLt
2% ololt]olE otk & 1 gAlZ ] £AE e Bl 0 2 oAz e sEed
e Solul BHol F& Subjecte] HEQ Zlolvh EE ¥ tiA =l Patterng RS
EIeARERS) TE B Ve Ba F7] W] & HAZdE 98 oAz ARG mHE
2= 917 slZFE ololoiolth, o] ololtolE WiFME HEd T tAZU T R

‘TT:i

= o

ohgar @ TAEA HelA s1Sel Bl 4 dEe] A9E ofF BHY HEREQ
Aol th.

9) izl oleltiel: wezstel BiEE AUR Aok

B U E A RS o) SIS AT ) JITHT BT o] & ofeltiolE el KT
mipe o AR TIAZde] el EESE AU B olotiely W We &
Ame GESE BES AU Qe oferelelng olgg mgshd B Fol HHEY
25e e LEV YES o) Fu ED BEESE ST e S AE BA HES
e AF ol OAZ A X E(map) B LS F71 g FEte] BES AV AdThn
4 glo). aEmE fosEhy ololTiol B FIRBTHE A HA9l MBI fkehel AiEke)

)

g

61) Joseph J. Schwab, “The Concept of the Structure of a Discipline,” The Educational Record, Vol43, No.3
(July, 1962), 199.

62)Ibid., p.198.
63) Phenix, “The Discipline As Curriculum Content,” p.62.

64) Phenix, “Key Concepts And The Crisis In Learning,” p.140.
65) Phenix, Realms of Meaning, pp.322— 324.
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B9 MBS Mkests Hikolth mabA fRERySl ololtiole] ol e BS meEshs
SOl A B 4mmEdolElE og= Az wHS H8l ol ook siikstm
Zglolgh ¥im JHHIE TEW BPL GAlsE wek Aajo] theste] WS XD
Sl fiFEel ofoltiole] whel MHME TIAZASHAM MBS T Join Sow s

Zrolgte Bl HRTE A HE7 B M 9788 B mES HaEg Qun

)
il

3) &y oleldoles gikel BH:S Yz ot

HERW oboltlole O BT e e BRS At e Aoz i5ED = Ul RS
AFTEE AAks] W] wiEo] piEel FES F--doh aFAAES EEuE o)W fruitful
S BLEEC] Al wlE-<ld o) # 3 fruitful 3 B So] vlE BWERY ole]do]eln)
olZA Tha-of BV A doid ¢ UAEF slo] aEkol EY & ARE & F
el BES &R oteldels XY givh o Bie ko] BiEH oigsEe A
A O8] gk 2 “Shie] gAEZAS #EsiA ey o oA ZaARe] aEns
SUESHAl WAEA sk wlE L ojoltiolE o] My} EE 1 tiAlE e MEEEs
st e Eitte AMde Eabe Al Aotk 92l Phenix:E TElbal gtk

Ll kel faif® Hot ghvte] cAlZale Frbx] #85He] ofolt]o] B L3S ololriois}
FHRFERIR oFol v of(unrepresentative ideas)® A ¥ o] Iohs RS #317] 4191} Phe-
nixel] {3 dhte] tlAZ UL NAES REH(Representativeness)o] = ulErgjol A %=
Mol EEle 2 Yerhe Re BERE REgEs T o7 § YAl Zapnel Bt snme)
o HECIFIE 1 YAZHS REITE BRI dtheE Zoloh® wieke] 4] oyl
HE] Afhe dAZdolglr] Bade o318 Bate dA=Zdo) u #Ys] T goin
Fohd aze O tAZE S REST D 2% 4 e Holth fuEtol o mEEs e
FAREeITh 3 Z0RtAIe) ol® FAERELS 1Eo] 1 #Fle] Hwrdel KEN BHES
Hoh 5818 Ho] Frbe BolA ohE PAERES 2o o fiFkmelh B Rk 7
HERECID 1T Pt 2B AEM |l R FoE8 MmEA YY) Bt © e Hks
AR BREA e FABEESIT

220, Phenixt A4 S BSHE BEXKE REW #esS2 B
BEse RENY B S BE 2 KE £48 XYn gox
=3

oA

Lo ol

BRI 3

Ht

SRR BEE Mt e HMASS =T, & Mk ik %3 Phenixo)
REE 49 EBH 1% Bruner W Schwabsls 2tz thE HRS Esli ok

66) Ibid., p.324.
67) Ibid., p.324.
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Bruners] 8% M MEAERE (8 7 AEFERA S oW PIEE) thevt 2ol
A7FR ko= R 4 lth .

AT olH HRE ILTd BT B BB KI=AGEENES), EXE oJd
WS 5oesl FoshA &1 e FHIE e HHEAQ (LBl m Aol E
o= AMERAIERS), MARE HEE HRSTAY S#Rsls RAlelvt RHll o8~
TELEE SERERNAN EEEE —Be S =8 WREN @Y oS RAERBIERS)
olgt sl Fx3} Sle JFiEE Shubel ILA A &I EHEY R&Eolu BERERS, &
BoRRe R SieA TR F vt BEo® Epe s l&oly ofoltioje] Fx=
23 3hH AR A KB o Ast=A Zo] sty A THo A e ZA o2 A
I OREE REE 5 s Holth

Schwabdl] 4&£3tH 1 BEE 2 2 (Substantive)$l 3 #7413 (Sntactica)el o=
Ubol BBl Qlth Schwab: G E 2] M) Wek oW eSS BAH MasRA
BAH TRE RS oW AYEL MRW AE A BRNTES MRS Boke
RAoloh. 2EiA BAAH PR BRE 583V sh 850 s 2 & flow»
71X (short —term) #E%TS] A7} = v EiiI(ong term) #9529 ¥ o] EpV 182
ol TaES EMMT ME ook TN FH KES AU =S RGN BBt

F gAZApe] e TEA S$ADA, JTERA 59 BAHR 2R AHAE Felo] 7

frste oteltiole] WAIH & (Hierarchical Order)7} T2 zaeFejoln] o] KBy I
‘f?% BRIFsh=otoltiol = gl Al 4nakel SiEEE# o) vlal H4EE & MEkeEERY) oet
Pt

shte] Al ZdE Bakstil ' ololuolE o] EEPEMIIER (Hierarchical Orden) S RS
[ i S S = S e

(1) TEEb =, (UGS HEC ola) L fAjZdde] wE #HimolAd 7 tiaszale
HEA S Ao HMAEEC B,

@) th& BREelE, 18 o2 HRHE ojd #HmE olojtojso] ot

@) 7 o MrEMole, 2 UAZHY e FHHHSES 93 2AEEEA 285
AW FoF AdEo] evh LA

@)y Bt TardAele, #ikie] o3 ARSAyl MRS 11 fHE e A BBl HHE
BTy AfBpyel ofolvolEo] 4iEET

(&) BER IFF 2] detsole REMd e frkd-ol e 88 vrds) o) e ke
ORI A Z¥e] e YAZdHe] B2 M Egl BESEEe vebdh

ojefzdko] TP A Z A HIEE T ololtole] GA A &A= & il Bl Eaidgeld
T ok Agole AA uig el EAEApRl olelteiEe] 23 1 ggele 1 1A
CAIZHE 9 BT 5 o] 25 teo 8 £ W i(subject)e] 2} divisionE T subdivi-
sion®l A HES =3AFEY HF7 B2

ST RE SomsEEe] ololtelsl wAlMeAsl MEHT AW B EFE W
Sk ool tlol= gkl Zakubel o)l £ dnFRfakol ol thEok g —iRiel BB ol A
ST BB AHEA TEREA FEA SR, ol A2 SRS 85y, FeEny, BAL,
EEAY W Ry ARt =T BREER Dt ol £& 2] EMEES —aktkol
A& High Order o fREAY MLASo] (ke a9 2o

Py ol &), BER, MR, SCEERN HEE S B dAddeiole e E R =Eoju
FehhERT 4 A F A e EAE A geg JEe) FHAS ofelto], sEahhg R R
B E2 FEo ARy Aol EXe Bty o E AEE SFole 18X 33
olot WiFIRE R4 Fele] olojroje} mAA eunle] oleojuioli= JEHzany A A
LT FEE S BGRE AEET Uk AR A G Yol Bo 2o fiEMES Zikls
HE BN B, ool e, JEMERAY A E Faolxe BRegd e
B ololt]oj B o] il ARy 1A GAI 2 T Aol AN vrol 53 dolA Y, R
BER A, R B44H 7S] dvhi ¥l Ag B, PE— 3 MRksEm Aol A

s

23y #BAA FEE I YAZH| FEREAAE o8 EHe FEwS ABRoR
AE3heH, B TERE o)A = HlolH &0 HER dulvbdFeolnut E52 5 ), ojd Hel
RERS FIRE 5 A A7), oj W 83 MRS A 718 =1y, o813 S
SEY F A=UTI 22 MEARES MRSt ol

Phenix+ 32 23k 384 Brunert} Schwabels HfEES @2t 9 th. Phe-
nixe & YA ZHL shte] £ E Ao PIsEE BEMLSIE 78—t oA 3E
FERTE TS 7HA] T 3he il ARSI A S i BfdHierarchy) 2 5
Hrelold 4 JAohar Bol™ i3kl ololt]olE o] KRR IHFE kst Bks

1&
N
o,
k)

uH

68) Jerome S. Bruner, Toward a Theory of Instruction (Cambridge, Mass,: Harvard Univ. Press, 1966), pp.44 —
45.

69) Joseph J. Schwab, “Problems, Topics, and Issues,” Education and The Structure of Knowledge, ed. by
Stanley Elam (Chicago : Rand McNallay Co., 1964), p.33.

70) Ibid., p.35.

71) Ibid., p.37.

72) Schwab, “The Concept of The Structure of a Discipline,” p.205.

73) Ibid., p.28.

74) Phenix, “The Architectonics of Knowledge,” pp.61—62.

75) Phenix, Realms of Meaning, pp.324— 325.
76) Ibid., pp.325—326.

77 Ibid., p.325.

78) Ibid, p.325.
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# HAZ g M2t RS BEEe] BRIEN IHFE BT 13122, Phenix o] 31o]A
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